Today, Aminiasi came to me and Said, “I want
to make a kite.

“You can, | replied.

“I can't,” Aminiagi veplied.

“You can,” | replied.

‘I can’t,” caid Aminiag.

“‘Shall we look at ome books and see how to
make a kite?” | asked.

“Yes, Aminiagi agrocol.

We read the §1Low] “When the Wind Blong" b»}
Kab]monol 5Vi555. We talked abovt the éhaFc
of the kite and what kites need to hcl{)
them fl»}.

Aminiagt then chose his materials and set about
creating his kite, working. independently.  The
Pio’rvrcg below tell the d’ow? about the process

Aminiagi worked Jrhro&gh to reach the 593! he
had ¢et himself: to make a kite.

1. Aminiasi drew hfiamg[c §haFc§ for hi¢ kite
and then fo!olcd the corner of the kite
mto a Wianglc éhaFo.

3. Aminiagi Stopped folding_the cardboard kite
and went to the ¢helf to choose Some paper
to we. He then ¢et about fo!oling each
corner in to form a diamond Shape.

4. He attached v]c”ovv crepe paper for the fail
and wrapped the end avound a cylinder, which
was the handle.




5. As Aminiasi was Wa!king_ovkiolc, the tail 8. Oh, nol The tail broke ag,ainf Aminiagi
broke. He retuwned to the table and headed back ingide to fix hig kite.
veattached the tail.

6. Aminiagi zave the tail a pull to fest that it 9. More cticky tape was needed o fix the
wa¢ attached. tail info place.

7. Aminiagi flew hig kite. 10. Aminiagi kigsed hig kite.
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11.The wind blew, and Aminiasi flew hig
kite. The kite ducked and dived a¢
Aminiagi van around the Flal/)grovnal with
it 1Lraxlm5_ behind him.

Child’s voice

Aminiagi talked to Heather abovt hi¢ kite:
“ want to zo and ffq it ... The tail i to
f!q ?apcr for malcing’rhc kite ..
Sﬁokirl—'f'a{)c to ¢tick it ..
The tail ig b]cl!ovv.“

More éﬁf/kb)—hfw

Short-term reyjew
Todlay, Aminiasi set his own taske and wag able
to ask for hc!p when he needed it. At first,
he dovbted hig onwn abt!rl'v] but after Vcaolmg_
a book. abovt kites and digevssin Shapes,
Aminiagi bcg,;n hig FVOJO&’f‘ Thig dorb] Shows
incredible persistence (a very important
digpogition for lcarmng) a¢ Aminiagi had to mend
hi¢ kite many times but didn’t 5_i\/c vp wntil he
had Some Suecess! Dvrmg_ Aminias’s kite—
makin pro iect, he was also ch!orm which
shapes and materials are best for kites (for

examp le, he changed from cardboard to PaFcV).
[“To Wharik!”, gloraﬁon, goal 5.4]

What next?

[ vead Aminiasi’s story with him, and then we
printed it. Togpfhcr, we put it in hig file. |
asked Aminiagi, “What do vou think your next
FVOJO&’f‘ will be?”

“A butterfly kite, came the reply.

We will cupport Aminiagi in hi¢ next project by:
- ox{)!oring_ more books about kite;

- cnoowaﬁng Aminiai to plan hig FV?)O&‘IL
5()!”5. +hrov5h each Q‘!‘agp — olravvmg plang,
oolloo’rmg_ vesovrces, and 'hna”mg_ the final
PVoolvaf

- involving. Aminiagi in construeting. the
Chinese va’ch!b] kite we have J'vg’r
purchased,;

- o¢TerINn MINIasLS aigposition of persiétence.
+'5_A"" A'F'Jr' p ict

Aminiagi watched hig éJrow] come off the
Prm‘l’er looking at each page with olehéM’ s
he ahgoo\/crcj each Fl&’hll’(’/

Aminiasi wag able to vetell his onwn §’rorf7 to me
from Vcao“l/lg, the Pio‘hnfoé.




What’s happening here?

Aminiasi decides to make a kite. While
Aminiasi’s criterion for success was that the kite
would fly, the teacher notes in the short-term
review other aspects of valued learning during
this activity. For example, Aminiasi:

e set his own task;
e asked her for help when he needed it;

e doubted his ability but began his project after
reading a book and discussing the process;

e persisted when the kite broke;

e explored which shapes and materials are best
for kites. (She adds as evidence of this the
fact that he changed from cardboard to
paper.)

What aspects of empowerment does
this assessment exemplify?

In this exemplar, Aminiasi sets his own goal: to
make a kite.

In his discussion with one of the teachers (see
the Child’s voice section), Aminiasi indicates his
criterion for success: “l want to go and fly it!”

The centre provides a range of materials,
including alternatives such as paper and card,
and this encourages the children to make their
own choices when they make things.

After he makes the kite, the teacher asks him,
“What do you think your next project will be?”,
and he replies, “A butterfly kite.” The teachers
draft a plan to support Aminiasi in his self-
chosen follow-on project.

How might this documented
assessment contribute to developing
empowerment?

The pictures tell a detailed story about the
process Aminiasi worked through to reach the
goal he had set himself. The process is also
recorded in Aminiasi’s words (the Child’s voice).
The record includes documentation of his
response each time the tail broke: he fixed it.

The teacher notes that “Aminiasi was able to
retell his own story to me from reading the
pictures”.

What might this tell us about informal
noticing, recognising, and responding
in this place?

When Aminiasi says he wants to make a kite, the
teacher assures him that he has the ability to do
it, disagreeing with him when he says, “l can’t.”

The teacher responds to Aminiasi’s uncertainty
and provides an entry into the self-chosen but
daunting task by reading a relevant story and
talking about the shape of the kite and what
kites need to help them fly.



